Shin, Jiwon and Tae-Young Kim. 2017. South Korean Elementary School Students' English Learning Resilience, Motivation, and Demotivation. Linguistic Research 34(Special Edition), 69-96. This study adopted the psychological concept of resilience to discover how English learning resilience is related to motivation and demotivation. English learning resilience is the internal power to overcome difficulties in adverse English learning situations. Although the concept of resilience is important in English learning situations where students' motivation declines as time passes, only a few studies examining this topic have been conducted. The purpose of this study is to discover how English learning resilience is related to motivation and demotivation. A set of questionnaires containing 20 items on English learning resilience, 18 items on motivation, and 25 items on demotivation was provided to 187 grade 6 elementary school students in a city in South Korea. According to the results of descriptive statistics of each construct, optimism was the most salient factor in resilience, and extrinsic motivation and ideal second language (L2) self were the most salient factors in motivation. Additionally, negative attitude toward the L2 learning assessments ranked high among the demotivation factors. Regarding the structural relationship among the three constructs, a confirmatory factor analysis indicated that the constructs were independent. Finally, according to the results of an analysis of the three constructs conducted using the structural equation model, resilience showed a positive impact on intrinsic motivation and ideal L2 self but a negative impact on demotivation. This implies that, in order to increase learners' motivation and reduce their demotivation with the passage of time in English education, it is necessary to make an effort to enhance the level of L2 learners' English learning resilience. (Chung-Ang University)
Introduction
This study investigates elementary school students' English learning resilience, motivation, and demotivation. Previous studies (Kim, 2012; Martin, 2009 ) have generally indicated that students learning English for the first time in school start with relatively high levels of language learning motivation, but this level of motivation is not maintained. According to ), Carreira (2011 ), and Sung and Padilla (1998 , elementary school students' English learning motivation generally declines as they advance to higher grades. Such studies show that elementary school students face lower incentives for English education with time and become increasingly demotivated. Demotivation for English learning in the elementary school years has a negative influence on English learning, which takes place over a long period. As learners grow older, resilience-namely, the power to overcome the stress and difficulties in English learning situations characterized by ever-growing demotivation-becomes increasingly important (Martin, 2002) . The ability most important in English education, as well as for adapting well to society, is the internal psychological strength to endure and overcome negative external influences (Rouse, 2001 ). In other words, learners require resilience that allows them to overcome psychological and social difficulties that they face and to adapt to situations in which they find themselves (Block & Kremen, 1996; Sinclair & Wallston, 2004) .
With the introduction of the concept of resilience, academia has attempted to find ways to relate it with education. Previous research has found that resilience alleviates students' academic pressure and lowers stress levels, leading to greater academic success (Martin & Marsh, 2006) . For example, Gonzalez and Padilla (1997) found that high school students with higher resilience mostly receive good academic outcomes. Kamali and Fahim (2011) also found that adults with higher resilience have higher abilities to interpret text that contains words that they do not know.
These studies indicate that resilience is an important psychological concept in English education, which has a long duration.
Although it is good to have students who are motivated, without resilience academic progress is at risk of being undone in the face of setbacks, stress, or pressure in the school setting (Martin, 2002) . It means that motivation cannot be the only reason for students' successful learning. Also, the concept of resilience is a significant factor in students overcoming difficulties in learning situations and maintaining a long period of English learning. Nevertheless, the concept of resilience was first applied to English learning only recently; there are only a few studies, either domestic or foreign, on resilience and English learning. This study aimed to discover the trends of English learning resilience, motivation, demotivation, and their relationships in grade 6 students who are the most demotivated in elementary school . The research questions of this study were as follows:
1. What are the overall characteristics of English learning resilience, motivation, and demotivation in the English learning of elementary school students? 2. What is the structural relationship between English learning resilience, motivation, and demotivation among elementary school students?
Literature Review

Resilience and Academic Resilience
Resilience is a concept related to psychology and the theory of human development and can be defined as a dynamic process encompassing positive adaptation within the context of significant adversity (Luthar, Cicchetti, & Becker, 2000) , or individuals' capability to bounce back from adversities and adapt to their environment (Wagnild & Collins, 2009) . Resilience is thought to be a complex interaction between individual characteristics and the environment at large (Egeland, Carlson, & Sroufe, 1993) and denotes the ability to grow healthily in spite of experiencing hardships in dangerous situations by adapting well to such situations (Wener & Smith, 1982) .
Various components of resilience have actively been investigated in the 21st century. Reivich and Shatté (2002) suggested seven elements of resilience: emotional regulation, impulse control, realistic optimism, causal analysis, empathy, self-efficacy, and reaching out. Emotional regulation is the ability to stay effective under pressure that helps people control their emotion, attention, and behavior. Impulse control is the ability to manage actions, behaviors, and emotion in a realistic way. For example, people who have developed impulse control skills well tend to be high in emotional regulation and reduce the risk of making impulsive decisions. Realistic optimism is related to belief in the ability to manage difficulties. Resilient people tend to focus on the positive part of their difficulties. Causal analysis is the ability to perceive the causes of their problem exactly. Resilient people are able to objectively explain the good and bad things about problems to find solutions.
Empathy is the ability to read other people's cues, such as facial expressions, their tone of voice, etc., relating to their psychological or emotional state. Self-efficacy is the belief in one's own ability to overcome adversity and to solve the problem.
Reaching out is the ability to enhance the positive aspects of life to take up new challenges and opportunities.
J. has amended and supplemented the resilience-measurement factors initially developed by Reivich and Shatté (2002) , developing the Korean Resilience Quotient-53 (KRQ-53) and the Young Korean Resilience Quotient-27 (YKRQ-27). J. has classified the components of resilience largely into self-control, sociality, and optimism. The self-control component contains emotion regulation, impulse control, and causal analysis; the sociality component contains communication, empathy, and self-expansion; and the optimism component contains self-positivity and appreciation.
The concept of resilience entered the field of second language (L2) learning as a new research area. This new concept in education refers to the ability of learners to effectively manage failures in learning, stress, and pressures from studying (Martin, 2002) . According to Werner and Smith (1982) , English learners with high academic resilience tend to work based on realistic future plans and embrace responsibility for their actions. Thus, learners with high academic resilience tend to be cognitively and academically superior to learners who do not have high academic resilience, and they maintain their learning motivation (Rouse, 2001; Winfield, 1991) .
The literature relating to English learning presents the following findings. Johnston (2005) , in a study that examined young learners, concluded that while the ability to identify sounds and recognize the alphabet is important in improving reading skills, academic resilience was more important because this provides the strength for young learners not to become frustrated and to continue reading when faced with difficult words in the text (Pajares, 2005; Waxman, Gray, & Padron, 2003) . In addition, Martin and Marsh (2006) and Martin, Colmar, Davey, and Marsh (2010) found a positive relation between academic resilience and motivation among high school students. Kim and Kim's (under review) study with EFL pre-service teachers in South Korea suggested that resilience is related to their ideal L2 self.
Despite the increasing importance of resilience in English learning, there is a shortage of existing domestic and foreign literature on elementary school students regarding resilience.
English Learning Motivation and Demotivation
In order to explain the nature of human motivation, Deci and Ryan (2002) suggested the self-determination theory (SDT). In SDT, motivations for human behavior are classified depending on the degree of internalization (Deci & Ryan, 2002) . They proposed the self-determination continuum based on the degree of internalization. At the left end is amotivation, the state of lacking the intention to act. Amotivation is the lack of desire to engage in learning due to the inability or lethargy of the learner in a specific situation (Deci & Ryan, 2002) . At the right end of the continuum is intrinsic motivation, the state of doing an activity out of interest and inherent satisfaction. Learners with intrinsic motivation tend to become absorbed in a task because of certain actions, interests, enjoyment, and curiosity for learning.
In contrast, learners with extrinsic motivation carry out certain tasks for rewards such as commendations, good grades, and higher positions. Extrinsically motivated behaviors, which are characterized by four types of regulation, fall along the self-determination continuum between amotivation and intrinsic motivation. Extrinsic motivation is defined as motivation that is sourced from the expectations of extrinsically provided rewards (Deci & Ryan, 2002 ). As stated above, selfdetermination rises moving from amotivation to intrinsic motivation.
A noticeable trend in L2 learning motivation is the renewed focus on the concept of self. Dörnyei (2005 Dörnyei ( , 2009 ) proposed a theoretical framework called the L2 Motivational Self-System (L2MSS). This system brings together the concept of possible selves, suggested by Markus and Nurius (1986) , and the self-discrepancy theory of Higgins (1987) . Key components of the L2MSS include the ideal L2 self, ought-to L2 self, and L2 learning experience. The ideal L2 self is formed by picturing oneself speaking the L2 fluently in the future. For example, one can form a vivid image of one's future self conversing fluently with foreigners. The ought-to L2 self refers to learning that stems from the desire to avoid negative results of L2 learning or to meet expectations. For example, the learner engages in English learning to either avoid negative results from the failure of education or to fulfill the expectations of others around him or her.
The concept of demotivation, in contrast to the concept of motivation, refers to loss of focus and interest in learning due to external influences (Dörnyei & Ushioda, 2011) . In other words, it refers to the phenomenon where the relatively high learning motivation that the learner originally possessed declines because of negative learning experiences, inappropriate instructions by the instructors, poor learning environments, and repeated experience of failure (Lee & Kim, 2015) . In addition, Kikuchi (2011) added the notion of internal factors to Dörnyei's definition. Kikuchi states that demotivation refers to specific internal and external forces that reduce or diminish the motivational basis of a behavioral intention or an ongoing action. Sakai and Kikuchi (2009) provided examples of demotivators such as (1) teachers, (2) characteristics of classes, (3) experiences of failure, (4) class environment, (5) class materials, and (6) learner interests.
In the field of EFL research, elementary school students' English learning motivation and demotivation have been studied. Carreira (2011) studied 3rd grade and 6th grade Japanese elementary school students, discovering that English learning motivation declines as students advance in grade. Domestic studies yielded similar results, with Kim ( , 2012 concluding that English learning motivation declines as students move to higher grades, beginning from the 3rd grade. To examine the causes of English learning demotivation, Kim and Seo (2012) conducted teacher interviews, concluding that the causes of English learning demotivation were external factors that the learners themselves could not proactively resolve. While there have been numerous attempts to raise the level of motivation of English learning in the field of education, these studies reveal that demotivation in English learning is found in various educational contexts. The results indicate that to overcome English learning, we must not only strive to tackle demotivation in the field of education but also help learners themselves to show their internal strength.
Method
Participants
We conducted surveys on English learning resilience, motivation, and demotivation with 187 grade 6 students at B elementary school, located in a city in South Korea. The survey was conducted over two occasions in June 2016, and the first author conducted both surveys by visiting the target elementary school. Excluding five insincere responses among the 187 surveys, 182 surveys were collected. Table 1 highlights the gender and timing of private English education for the students participating in the study. A total of 51.6% of the students participating in the survey were male, and 48.4% of them were female. A total of 63.2% of the participants had begun their private English education during their kindergarten years; 28.0% in their early elementary school years (grades 1-3); and the remaining 8.8% in their later elementary school years (grades 4-6). 
Measures and Data Collection
The surveys were constructed using qualitative interviews to examine English learning resilience, motivation, and demotivation of the grade 6 elementary school students. Moreover, pilot interview studies were conducted to collect details for constructing the survey. To construct a survey appropriate for the purpose of this study, we selected two male and two female students who had experience in overcoming hardships in studying English when they thought studying English was difficult, did not enjoy studying English, or had made up their mind not to study English. The students also had the ability to overcome temptation when studying
English and thought that they could overcome any difficulties in life.
Semi-structured interviews were conducted with these four learners with high English learning resilience, involving eight questions regarding motivation and demotivation and nine questions on resilience regarding (1) self-control, (2) sociality, and (3) optimism based on previous studies (e.g., J. Reivich & Shatté, 2002) . The students had the chance to provide their opinions on the questions, and their interviews were recorded and transcribed for data analysis.
Next, a pre-study survey was constructed based on the interview results. The pre-study was conducted with 60 grade 6 elementary school students with similar educational levels to the participants of this study. Five questions with low
Cronbach's alpha, showing low internal consistency of the survey questions, were deleted after examining the analysis results of the pre-study. 
Data Analysis
The internal consistency of the questions was checked using Cronbach's alpha; the results were 0.937, 0.884, and 0.943 respectively for English learning resilience, motivation, and demotivation. This study was subject to the following analytical processes. For the first research question, we conducted descriptive statistics analysis using IBM SPSS 23 to examine the overall characteristics of resilience, motivation, and demotivation for English learning.
For the second research question, we conducted three types of statistic measures:
confirmatory factor analysis, Pearson correlation analysis, and structural model analysis through AMOS 23. To be specific, confirmatory factor analysis was conducted twice to identify the validity of each factor and to examine the relationship among the three factors. The Pearson correlation analysis was conducted to examine the conceptual relationships among the three factors. Lastly, a structural model analysis was performed to comprehensively examine the internal relations of sub-factors under each of the three factors.
Results
Descriptive Analysis of English Learning Resilience, Motivation, and Demotivation
In order to analyze the aspects of English learning resilience, motivation, and demotivation, a descriptive analysis was conducted. The results are as follows. As shown in Table 2 , the average scores of each constituent aspect of English learning resilience were 3.90, 3.53, and 3.53 respectively for optimism, self-control, and sociality, which were all relatively high. Confirmatory factor analysis was performed to examine the validity of each factor prior to evaluating the measurement model to identify the relationships between the factors. Guided by Brown (2015) , we deleted the items with low squared multiple correlation scores and high residual scores among items. The measurement model analysis was done using the final 12 items on English learning resilience, removing 8 items from the initial 20 items; the final 13 items on English learning motivation, removing 5 items from the initial 18 items; and the final 12 items on English learning demotivation, removing 13 items from the initial 25 items. In the item deletion process, items regarding inadequate school facilities and negative attitude towards the L2 learning assessments were removed. As shown in Table 3 , the results of the analysis demonstrated satisfactory goodness of fit.
RMR score below .05 is ideal but below .08 can be accepted (Hu & Bentler, 1998) . Also, AGFI and NFI scores can be influenced by the sample size (Bentler, 1990 Table 3 . Results of the confirmatory factor analysis Note: CMIN/DF= ratio of chi-square to model degrees of freedom, RMR= root mean square residual, GFI= goodness of fit index, AGFI= adjusted goodness of fix index, CFI= comparative fit index, NFI= normed fit index, RMSEA= root mean square error of approximation.
In the next stage, to examine the conceptual clarification between the constructs, we used the measurement model to examine the relationships between English learning resilience, motivation, and demotivation, as well as their goodness of fit (see Figure 1 ).
We are able to validate the explanatory power of each factor by examining the goodness of fit of the measurement model through confirmatory factor analysis using AMOS. Higher goodness of fit indicate that the mutual clarity between the three concepts of English learning resilience, motivation, and demotivation is very high;
hence, the construct validity is high.
Note: INTMO= Intrinsic motivation, EXTMO= Extrinsic motivation, L2IDEAL= Ideal L2 self, L2OUT= Ought-to L2 self, SC= Self-control, Soci= Sociality, Opti= Optimism, NeInstruc= Negative influences from instructors, ComL2Study= The compulsory nature of the L2 study, MisMateri= Mismatch of learning materials, ReduceSC= Reduced self-confidence, NeL2Atti= Negative attitude towards the L2, NeL2AttiCom= Negative attitude towards the L2 community The results of evaluation of the measurement model are shown in Table 5 . The goodness of fit of the measurement model that the GFI (over 0.9) and AGFI (over 0.9) scores can be influenced by the nature of the sample and the sample size, CFI scores that are independent of the nature and number of the sample are recommended (Bentler, 1990) . Thus, it can be concluded that the conceptual distinction between the three factors through the confirmatory factor analysis is established and that the conceptual validity between resilience, motivation, and demotivation is high.
The Correlation among English Learning Resilience, Motivation, and Demotivation
To examine the relationship between English learning resilience, motivation, and demotivation, we conducted correlation analysis among the variables. First, we examined the correlation between English learning resilience and motivation and concluded that there is a positive correlation between each sub-factor (see Table 6 ). It was found that the correlation between intrinsic motivation and all sub-factors of English learning resilience was relatively high. In addition, the correlation between the resilience sub-factors and ideal L2 self was found to be high. However, the correlations of the resilience sub-factors with extrinsic motivation and ought-to L2 self were found to have relatively lower correlation coefficients compared to other motivation sub-factors. Table 7 shows the correlation between English learning resilience and demotivation. We concluded that there is a negative correlation between English learning resilience and the sub-factors of demotivation. We concluded that the resilience sub-factors had a relatively strong negative correlation with mismatch of learning materials, reduced self-confidence, negative attitude towards the L2, and negative attitude towards the L2 community. The correlation levels were relatively lower for correlations between resilience sub-factors and negative influence from instructors and the compulsory nature of the L2 study. Among the sub-factors of English learning motivation, intrinsic motivation showed relatively strong negative correlation with all demotivation sub-factors.
Meanwhile, the correlations between extrinsic motivation, ideal L2 self, and ought-to L2 self with all demotivation sub-factors were found to be lower. In addition, for a few factors between motivation and demotivation, no significant negative correlation was found. This result underpinned the previous study (Kikuchi, 2015) which insisted that motivation and demotivation were not completely contrary concepts.
Structural Equation Modeling among English Learning Resilience, Motivation, and Demotivation
To examine the relationship between English learning resilience, motivation, and demotivation, we analyzed the structural equation model. All variables with unidimensionality confirmed through confirmatory factor analysis were set as the covariance.
Note: SC= Self-control, Soci= Sociality, Opti= Optimism, INTMO= Intrinsic motivation, EXTMO= Extrinsic motivation, L2IDEAL= Ideal L2 self, L2OUT= Ought-to L2 self, NeInstruc= Negative influences from instructors, ComL2Study= The compulsory nature of the L2 study, MisMateri= Mismatch of learning materials, ReduceSC= Reduced self-confidence, NeL2Atti= Negative attitude towards the L2, NeL2AttiCom= Negative attitude towards the L2 community The measurement model was constructed by inserting all questions (except those that were not assigned to variables through confirmatory factor analysis) into the measurement variables. Specifically, we inserted the sub-factors of resilience and demotivation into the measurement variables by merging the factors; as for motivation, we inserted each sub-factor as a latent variable. The initial goodness of fit for Figure 2 was CMIN/DF= 2.308, RMR= .066, GFI= .812, AGFI= .763, CFI=
.878, NFI=.806, RMSEA= .085, which did not meet the goodness of fit standards;
hence, we had to revise the measurement model. Table 9 shows the analysis of the causal relationships in the initial model. The Furthermore, we removed extrinsic motivation and ought-to L2 self with low correlations with resilience. These removals were based on the results of previous studies that suggested that learners with extrinsic motivation and ought-to L2 self strive for positive results but are easily frustrated by environmental difficulties in the learning process (Covington & Omelich, 1991; Martin, Marsh, & Debus, 2001 ). Such results of previous studies indicated that resilience, extrinsic motivation, and ought-to The results of the three causal relationships shown in Table 10 indicated statistically significant influences in all paths. First, the influence of resilience on intrinsic motivation was 8.582 (p=.000), which was statistically significant at a 99% confidence level. This indicates that higher resilience leads to higher intrinsic motivation. The influence of resilience on ideal L2 self was 8.902 (p=.000), which was statistically significant. This indicates that higher resilience also leads to higher ideal L2 self. The influence of resilience on demotivation was -7.205 (p=.000), which was statistically significant. This indicates that higher resilience leads to lower demotivation. Ultimately, it was found that resilience had a positive influence on the motivation factors of intrinsic motivation and ideal L2 self, and a negative influence on demotivation. The final model of this study is shown in Figure 3 below. 
Discussion
This study sought to examine the internal structure of English learning resilience, motivation, and demotivation among grade 6 elementary school students, as well as the conceptual clarity of, and interrelationships among, the three factors. The results of the descriptive analysis showed optimism ranked highly among the resilience factors, with self-control and sociality showing the same average scores.
This indicates that optimism is a strong driving factor in the English learning resilience of elementary school students. This confirms the results of the existing study, that optimism is the major factor in reducing academic stress among elementary school students (Kim, Kwak, & Lee, 2016) .
Among the English learning motivation factors, key motivations for grade 6
elementary school students included extrinsic motivation from rewards and expectations of rewards, as well as dreaming about the ideal picture of the self using English. These match the results of Carreira (2012) and Lee and Kim (2015) , who studied grade 3-6 elementary school students. These results suggested that it is important to provide ample rewards through various activities and encouraging learners to picture themselves using English fluently in the future.
On the other hand, the average scores of demotivation factors were relatively low. Among demotivation factors, the average score of the negative attitude towards L2 learning assessments was slightly higher. This indicates that the negative assessment of the learner's English skills or comparisons with friends around them can be major factors in driving demotivation. These results are in line with the results of Kim and Seo (2012) , who concluded that the differences in English skills between students could lead to the demotivation of students. This indicated that the assessment of learners should consider individual differences which focus on the learning process and not solely on the result. This idea is supported by the concept of dynamic assessment. According to Azarian, Nourdad, and Nouri (2016) , dynamic assessment helps elementary school students to reduce language anxiety and to develop a positive attitude toward assessment and learning. Yang and Qian (2017) found that dynamic assessment builds up learners' confidence and has a positive impact on their achievement. Moreover, the negative attitude towards the L2 learning was found to be the second highest among the demotivation factors, which is in line with the results from Lee and Lee (2011) . In studying grade 5-6 elementary school students on the factors that demotivated them, Lee and Lee found that a negative attitude towards English education was the second highest factor. These results indicate that excessive comparisons with peers by their English levels and negative attitude towards the L2 learning can be major factors driving demotivation.
What Is the Structural Relationship Between English Learning
Resilience, Motivation, and Demotivation among Elementary School
Students?
The structural equation modeling we conducted confirmed that there are conceptual causal relations between English learning resilience, motivation, and demotivation. We examined the correlation between these three factors and found that English learning resilience was highly correlated with intrinsic motivation and ideal L2 self. These results correspond with previous studies. Chang (2004) concluded that highly resilient learners had higher levels of interest and satisfaction in learning, indicating that there is a positive correlation between resilience and intrinsic motivation. In addition, the results support Martin and Marsh's (2006) research which suggested that academic resilience has a positive effect on enjoyment of school life and class participation. Moreover, the positive correlation between resilience and ideal L2 self is also in line with other existing studies where highly resilient learners are goal-oriented for their positive future and have high communication skills and accountability for their actions (Werner & Smith, 1982) .
Moreover, English learning resilience also had a negative relationship with demotivation. This indicates that higher resilient learners show aspects of low demotivation in English learning and is in line with existing study (Rouse, 2001 ) that concluded higher resilience leads to the sustaining of learning motivation.
The results of this study indicate that resilience has a positive influence on intrinsic motivation and the ideal L2 self, and a negative influence on demotivation.
Many existing studies (e.g., Crookes & Schmidt, 1991; Kim & Kim, 2014) asserted that intrinsic motivation and ideal L2 self have positive influences on the level of achievement of English learning. These findings confirm that the intrinsic motivation and ideal L2 self, positively influenced by resilience, have a positive influence on English proficiency. These support that the concept of resilience needs to have a stronger emphasis and come to the fore in the field of English education, in which students have experienced English learning demotivation. In addition, focusing on improving learners' internal power to overcome difficulties in learning situations should be made as a more pertinent issue.
Conclusion
This study examined English learning resilience, motivation, and demotivation for grade 6 elementary school students and the relationships between the three constructs. Our findings are summarized as follows. In English learning resilience, optimism was a strong driving factor, and among motivation factors, extrinsic motivation and ideal L2 self were salient. In English learning demotivation, having a negative attitude towards the L2 learning assessments and a negative attitude towards the L2 were dominant factors.
In addition, confirmatory factor analysis to examine the relationship between English learning resilience, motivation, and demotivation indicated that the conceptual clarity between the three constructs was clear. Our correlation analyses of the three factors indicated that the correlation between resilience, intrinsic motivation, and ideal L2 self was very high. Moreover, it was found that resilience was negatively correlated to demotivation. Our analysis of the structural equation model indicated that resilience had a positive influence on the intrinsic motivation and ideal L2 self among the motivation factors, and a negative influence on demotivation.
The results of this study indicated the importance of introducing the concept of resilience in English learning and nurturing it for elementary school students who may fall prey to demotivation as time passes. Especially, nurturing optimism, including self-confidence and belief in oneself, would be beneficial (Carver & Scheier, 2001; Martin, 2002; Moon, 2013) . In a similar vein, Smith and Hoy (2007) who studied elementary school students suggested that optimism positively impacts academic achievement. In the present study, among the three factors of resilience, optimism was the highest positively correlated to intrinsic motivation and ideal L2 self. Moreover, optimism was the most negatively correlated to demotivation. These results imply that encouragement from those around the learner is important in nurturing emotional confidence so that learners believe that they can successfully complete the tasks at hand. Learners must also continue to have successful experiences to strengthen their self-efficacy and to foster optimism. To be specific, teachers and parents need to encourage learners to believe in themselves and to enhance the capability to attain learning goals and get involved in decision-making (Hoy, Tarter, & Hoy, 2006) . Also, teachers have to provide various ways for students to choose and complete their tasks.
Despite the above considerations, this study has the following limitations. First, as we only examined grade 6 elementary school students, it may be difficult to expect similar results when studying learners of different school grades. Follow-up studies should examine the relationship among English learning resilience, motivation, demotivation, and achievement of elementary school students, as well as the difference in the influence of resilience on English learning motivation, demotivation, and achievement among learners in elementary schools, middle schools, high schools, and universities.
